
 

 

 

 

This weekly bulletin for parents and carers shares the practices that are shaping our 

successful journey as a school. Each week will see a different focus covering aspects such as 

teaching & learning, curriculum, assessment, pastoral care, attendance, careers, well-being, 

personal development and much more. 

Following on from earlier editions of the Boteler Observer, I thought I would share further detail 

regarding our marking and feedback process. ‘Marking’ student work is no longer the scrutinised 

process that it used to be. The method of feeding back to students and ensuring that gaps in 

knowledge are addressed is by far the most important process to take place when reflecting on 

student work. The focus is not on the teacher’s marking but the student’s response to the 

feedback demonstrating that they have now grasped any previously fragile learning. Our students 

know this process very well and can articulate both what takes place and how important it is.  

 

 All students submit their work, this may be a key piece such as a mini assessment, a piece 

of extended writing, an exam question response or a product, a drawing, a performance 

etc. 

 The teacher then looks at all student work and identifies which misconceptions students 

have i.e. what errors have they made, what don’t they understand, what is fragile in their 

learning?  

 The teacher records the student initials against the corresponding main misconceptions.  

 Following this a ‘summary marking sheet’ is produced and shared with all students on A5 

blue paper. 

 Students stick this sheet in their books for reference, this sheet clearly identifies what the 

students need to improve. 

 See below an anonymous Maths example. 

 You can see that the teacher identifies any key words that have been misspelt and also 

highlights any workbook standards that are to be addressed such as under-lining, writing 

the date and title etc.  



 

The second picture below is an example of how the teacher models back to the students what 

they mis-understood or made errors on when their work was first assessed. The teacher will work 

with small groups and individual students demonstarting how to address what they got wrong 

the first time round. The teacher re-modelling may be on the interactive whiteboard, on a flipchart 

on a mini-whiteboard or a conversation with individuals/small groups.  

 

 



The students then ‘respond’. All student responses are in purple pen so that when the teacher 

looks back at the work they can clearly see what has been produced and that the student has 

addressed the gap in knowledge or skill. This is known as ‘RAP the GAP’. The main focus of this 

is the ‘qualitative’ aspect in that the students have clearly demonstrated that they now understand 

what was once fragile.  

The quality of student ‘purple pen’ work at our school has improved significantly over the last 2 

years and many students maintained these high quality responses over lockdown. 

 

If a number of students in the class are struggling with any concept then this will not only be 

addressed through a RAP lesson but the teacher will also plan for that challenging work to 

reappear at a later date to reinforce any fragilities that remain. This is known as ‘precision 

planning’.  

 


